Canadian Journal of Educational and Social Studies
Vol. 4(1), 2024, pp. 63-74

Are Emotional Intelligence and Resilience Predicting Burnout
among School Teachers?

Farjana Begum?® & Jhilick Hazra? & Momtaz Sultana®

123 Department of Psychology, University of Dhaka, Dhaka, Bangladesh
Correspondence: Farjana Begum, University of Dhaka, Dhaka, Bangladesh
Email: fb.jharnal3psy@yahoo.com

DOI: 10.53103/cjess.v4il1.212

Abstract

As experiencing long-term occupational stress, school teachers have lower job satisfaction, which
can lead to job burnout. A literature review demonstrated the scarcity of researches for measuring
the impact of emotional intelligence and resilience on burnout in Bangladeshi school teachers. The
present study was conducted to test whether emotional intelligence and resilience has any impact
on burnout of school teachers. The participants of the present study consisted of 143 school
teachers (female =73, male= 70) from grade 1 to 12 and the research was conducted according to
the purposive sampling. Bangla version of the Maslach Burnout Inventory-Educators Survey,
Connor-Davidson Resilience Scale and Emotional Intelligence Scale, along with personal
Information Form were used. Result of the t-test of this study showed significant gender difference
in burnout but in resilience and emotional intelligence, there were no significant gender
differences. Result of Pearson’s correlation coefficients showed a significant negative correlation
between emotional intelligence and burnout; also significant negative correlation between
resilience and burnout but a significant positive correlation between emotional intelligence and
resilience. The findings of regression showed that the resilience and emotional intelligence
negatively predicted burnout. Burnout of the school teachers is negatively associated with their
emotional intelligence and resilience.
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Introduction

Teaching is emotional labor, defined as the act of managing emotions and
emotional expressions in order to be consistent with organizational display rules defined
as the organizationally required emotions during interpersonal service transactions (Day
& Gu, 2007; Mikolajczak, Menil & Luminet, 2007). Teachers must act as mentors and
inspire even reluctant students to learn. Various expectations cause a form of disparity
between the anticipated and actual emotion, which results in emotional dissonance, a
harmful element of emotional labor that makes people stressed and burnout-prone
(Ahmed, 2018). Moreover, numerous issues might arise for a teacher in their personal,
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professional, social, psychological, and other areas of life, such as having erroneous
feelings regularly, being emotionally stressed out, being worn out, lacking passion, and
feeling lonely (Kant & Shanker, 2021). It takes more mental and physical energy for a
teacher to act in a way that is both reasonable and expected of them, which causes stress
and burnout (Przybylska, 2014).

Currently, burnout has a significant impact on people in all occupations,
including teachers. The idea of the burnout syndrome is credited to Freudenberger in
1974. According to Freudenberger and Richelson (1980), it is the feeling of being worn
out or frustrated as a result of a commitment to a cause, way of life, or relationship that
hasn't yielded the desired results. Maslach is one of those responsible for launching the
study on teacher burnout, which he defined as a syndrome characterized by emotional
weariness, depersonalization, and decreased self-actualization. Burnout has been linked
to both internal and external factors, including low self-esteem, the inability to achieve
desired career goals, and low emotional intelligence (Cordes & Dougherty, 1993;
Schaufeli & Buunk, 1996). External factors include high job demands, insufficient
training, poor communication, long working hours, and inadequate facilities. Burnout has
a negative effect on people's health and productivity as well as on companies, which
results in reduced employee satisfaction and more staff turnover (Leiter & Maslach,
2017; Scanlan & Still, 2013).

Numerous studies have concentrated on personality features as a key factor in the
emergence of burnout (McCrae & Costa, 1986; Shirom, 1989). Emotional intelligence is
one of these internal qualities. It is described as "the ability to perceive accurately,
appraise, and express emotion; the ability to access and/or generate feelings when they
facilitate thought; the ability to understand emotion and emotional knowledge; and the
ability to regulate emotions to promote emotional and intellectual growth" (Mayer &
Salovey, 1997). According to a number of authors (Goleman, 1995; Saarni, 1999;
Salovey and Mayer, 1997), having high emotional intelligence would result in increased
experiences of emotional well-being. In order to reduce professional burnout, it is
important to pay attention to emotional intelligence (EI), a measurable positive
psychological resource and important non-technical competence (Cao, 2022). For
teachers, the majority of research has focused on how El affects positive work-related
factors like job satisfaction and engagement while decreasing negative work-related
variables like burnout (Yin et al., 2013; Sun et al., 2017).

Resilience, a further beneficial psychological trait, helps people recover from
mental illness and can predict their psychosocial values (Poloni et al., 2018). According
to some theories, burnout is a sign of insufficient resilience or a loss of purpose (Maslach
& Leiter, 2017). According to other studies, university students may experience less
burnout if they have better resilience levels (Probst et al., 2014). The ability to learn from
difficult circumstances, turn problems into opportunities, or, ultimately, to respond to
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adversity effectively and move past it is generally characterized as resilience (Amsrud,
Lyberg, & Severinsson, 2019). Resilience is being studied by a number of academics as
an intrapersonal attribute that might assist teachers deal with the stressors they face at
work and enable them to thrive rather than just survive in schools (Gloria et al. 2013;
Beltman et al. 2011). Resilience has been shown to aid people in coping with stressors.
Teachers with higher perceived resilience may be less susceptible to experiencing role
stress and burnout, which may boost the longevity and efficacy of their careers (Richards
etal., 2016).

Based on the aforementioned academic studies, the current study may help
academic personnel, academic administrators, and other stakeholders understand how
emotional intelligence and resilience might affect teacher burnout, which, if persistent,
may lead to burnout reduction. This study of emotional intelligence and resilience in
relation to burnout may result in new and improved strategies for supporting educators.
As a result, in the light of the above discussion, an effort has been made in the current
study to evaluate the association between emotional intelligence and resilience and
burnout in Bangladeshi school teachers.

Objectives of the Study

The objectives of this study were:
1. To investigate if there is any significant gender differences among emotional
intelligence, resilience and burnout of school teachers.
2. To investigate if there is any significant relation among emotional intelligence,
resilience and burnout of school teachers.
3. To find out whether emotional intelligence and resilience have any impact on burnout
of school teachers.

Methods
Participants and Procedures

A cross-sectional survey was conducted using an anonymous self-report online
guestionnaire. The inclusion criteria were; teachers from different schools of Dhaka city,
and citizens and residents of Bangladesh. The participants of the present study consisted
of 143 school teachers (female =73, male= 70) from grade 1 to 12 and the research was
conducted according to the purposive sampling.

After explaining the purpose and procedure of the survey, informed consent was
obtained from each participant. The access code for the online survey platform was
distributed to participants. Participants had been informed that their information will be
used only for research purpose. They had been requested to read the instructions
attentively and respond to the given items by selecting option from multiple choice
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guestionnaires. They had been personally thanked after informing us about the
completion of the task.

Measures

All participants in this research responded to the following self-report
guestionnaires along with the demographic and personal information form.
Questionnaires were administered in the following sequence.

Resilience Scale for Adult (RSA): The Bangla version (Prokrity & Uddin, 2017)
Resilisance Scale (Friborg, Braun, Linkowski, & Fossion, 2011) is a self-report
instrument designed to measure resilience of individual’s. It contains 33 items and
comprises five factors. Respondents rate each item on a 7-point (1= strongly disagree to
7= strongly agree) Likert type Scale. The internal consistency of all subscales of the RSA
was satisfactorily high in terms of Cronbach’s alpha. All subscales of the RSA were
positively associated with each other, with correlation coefficients ranging from 0.057 to
0.311. A higher score reflects a higher level of resilience. The total score ranged from 33
to 231.Research has indicated that this scale contains high convergent and criterion-
related validity (Jowker, Friborg, & Hjemdal, 2010).

The Emotional Intelligence Scale (EIS): The original (Hyde, Pethe, & Dhar,
2002) EIS scale (Hossain and Uddin, 2008) contains 34 items that are mostly used to
measure emotional intelligence of an individual. Participants rated each item using a 5-
point scale anchored 5 (strongly agree) to 1 (strongly disagree). The Bangla version of
EIS contains a Cronbach’s alpha value of 0.86, split-half value of 0.90. It was of high
level of content and construct validity (corrected item total correlation & convergent
validity). The item-total correlation ranged from 0.21 to 0.57. High scores indicate high
level of emotional intelligence. The items measures different aspects of personality such
as, self-awareness, empathy, self-motivation, emotional stability, managing relations,
integrity, self-development, value orientation, commitment, altruistic behavior.

The Maslach Burnout Inventory-Educators Survey (MBI-ES): The Maslach
Burnout Inventory (Educators Survey) (MBI-ES) originally developed by Maslach and
Jackson (1980) consistent and standardized instruments used to assess the experiences of
burnout of teachers. The Inventory contains 22 items, with three subscales: emotional
exhaustion (EE 9 items= 1 to 9 items, assess feeling, emotionally exhausted from their
work); depersonalization (DW-5R = 10 to 14 items, assess the degree of distancing and
indifference admitted by the subject); and personal accomplishment (PA-8 items= 15 to
22 items assess feelings of self-efficacy and personal accomplishment). Participants rated
each item using a 6-point scale anchored 6 (very frequently) to 1 (never). The participants
with high scores on the emotional exhaustion (score >27) and depersonalization (score >
13) subscales and low scores on the personal accomplishment (score < 33) subscale were
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considered to have symptoms of burnout. The Bangla version of this scale has acceptable
internal consistency, test-retest reliability and content and convergent validity (Akter et
al., 2022).

Results

The data were checked out to find any lacking in essential information were
omitted. Then all the sorted data were fed into the SPSS version 20.0 for analyses of
resilience, emotional intelligence and burnout. To determine the internal consistency
reliability of the measures, Cronbach alpha was computed. At first for the main analysis,
independent sample “z” test was carried out to determine the differences between boys
and girls. Then simple correlation was calculated to examine the relationship among the
variables and finally, data were analyzed using multiple regression to find out the
predictors.

Table 1. Gender difference on burnout, emotional intelligence and resilience

Variable Male Female
n Mean SD n Mean SD t p
Burnout 70 81.70 1723 73 87.88 17.29 -2.095* 0.038

Resilience 70 10590 948 73 10259 13.004 1.734 0.085

Emotional 70 84.93 705 73 86.79 8.59 -1.416 0.159
intelligence

In order to test the gender difference in burnout, resilience and emotional
intelligence among school teachers, independent sample t-test was calculated (Table 1).
Results showed significant gender difference in burnout (t = -2.095, p <.05) but in
resilience (t = 1.734, p >.05) and emotional intelligence (t = -1.416, p > .05), there found
no significant gender differences. Results of t-test also showed that burnout score of
female teachers (M =87.88) was higher than that of male teachers (M =81.70). Again the
mean score of resilience of male teachers (M =105.90) was higher than that of female
teachers (M =102.59) and the mean score of emotional intelligence of female teachers (M
= 86.79) was higher than that of male teachers (M= 84.79).
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Table 2: Correlation between burnout, resilience and emotional intelligence (N=143)

Variables Burnout Resilience El
Burnout 1

Resilience -.210* 1

El -.321** 327* 1

* Correlation is significant at the 0.05 level (2-tailed)
** Correlation is significant at the 0.01 level (2-tailed)

In order to explore the relationships among variables, Pearson’s correlation
coefficient was computed and showed in Table 2. Result of correlation showed
significant negative correlation between burnout and resilience (r = -.210) at .05 level and
also significant negative correlation between emotional intelligence and burnout (r = -
.321) at .01 level. And it showed that there was a significant positive relationship
between emotional intelligence and resilience (r = .327) at .05 level.

Table 3: Impact of resilience and emotional intelligence on burnout (N=143)

Predictors B SEB B R R? t p

Resilience -0.40 A21 -0.26 -3.282 .001
409 A7

Emotional -0.80 18 -0.35 -4.546 .000

Intelligence

Adjusted R? = 0.155 (F= 14.05, P< 0.05)

Table 3 shows the impact of resilience and emotional intelligence on burnout in
school teachers. The R? value of .17 revealed that the predictor variable explained 17%
variance in the outcome variable with F (2,140) = 14.05, P< 0.05. The findings shows
that the resilience and emotional intelligence negatively predicted burnout (8 = -0.26, p
<.05; g =-0.35, p< .05) that means every 1 unit increase in predictor variable (resilience,
emotional intelligence) causes decrease in outcome variable (burnout).

Discussion

The present study was designed to explore three research objectives. The first
purpose of this study was to investigate whether there is any significant gender difference
among emotional intelligence, resilience and burnout of school teachers. Results of t-test
showed that, there was significant gender difference in burnout (t = -2.095, p > .05) but in
resilience (t = 1.734, p >.05) and emotional intelligence (t = -1.416, p > .05), there were
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no significant gender differences. Result of t-test also showed that, the burnout score of
female teachers (M =87.88) is higher than that of male teachers (M =81.70), that supports
the findings from previous study that teacher burnout is related to gender (i.e., females
are more at risk than males) and is positively correlated with years of experience, i.e.,
high risk of burnout among less experienced teachers (Leiter et al., 2014).

Other findings associated with teacher’s resilience in relation to job satisfaction,
burnout, organizational commitment where it was concluded that there is no significant
differences in resilience among male and female teachers (Polat & Iskender, 2018).
According to the study of Hannah and Morrisey (1986), women have higher resilience
than male and the mean score of emotional intelligence of female teachers (M = 86.79) is
also slightly higher than that of male teachers (M= 84.79) which means difference is not
significant. This result supports previous study of gender difference in emotional
intelligence among university teachers that concluded that male and female teachers
scored nearly equal in overall emotional intelligence (Shehzad & Mahmood, 2013).

The second objective was to investigate whether there is any relation among
emotional intelligence, resilience and burnout of school teachers. Pearson correlation
coefficient analysis showed that burnout and resilience had a strong negative association
(r = -.210), which validates resilient teachers do not burn out in the face of difficulty at
work, but rather develop stronger abilities and competences in work dedication, as well
as the ability to use their energy and personal involvement to overcome difficulties,
adjust diversity, and feel positive emotions (Beltman et al. 2011; Gloria et al. 2013;
Richards et al., 2016). Results also showed that there was a significant negative
correlation between emotional intelligence and burnout (r = -.321). It suggests that when
it comes to burnout syndrome, teachers with higher emotional intelligence are less likely
to experience it than those with lower emotional intelligence (Carson et al., 2000; Chan,
2006).

Results of Pearson correlation coefficient analysis also showed that there was a
significant positive relationship between emotional intelligence and resilience (r = .327).
High degrees of emotional maturity were associated with high levels of resilience,
according to a study of secondary school teachers (Vaillant, et al., 2000). Results from a
different study revealed that emotional intelligence significantly influenced elementary
school teachers' resilience emotional intelligence significantly influenced elementary
school teachers' resilience (Przybyiska, 2016).

Our third objective was to find out whether emotional intelligence and resilience
have any impact on teacher’s burnout. Result of the regression table shows that resilience
and emotional intelligence negatively predicted burnout (4 = -0.26, p <.05; f =-0.35, p <
.05). According to earlier research on emotional intelligence and job burnout, emotional
intelligence negatively predicts job burnout (Gong et al., 2019). According to research on
the relationship between emotional intelligence and job burnout, employees perform
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better on the job when their emotional intelligence is higher, and vice versa when it is
lower (Schoeps et al., 2019).

A decreased risk of burnout due to emotional weariness, depersonalization, and
low personal successes was also associated with better levels of resilience (Lebares et al.,
2017). It implies that job burnout is also negatively predicted by resilience. The
contradicting or unfavorable conditions in their schools may be easier for teachers who
are more resilient to handle, and they may also be less stressed by interactions with role-
sets (Richards et al., 2013; Richards, 2015).

Limitations and Implications of the study

The current study contains a number of drawbacks. To begin with, because of the
Covid-19 epidemic, we had to instruct the participants online, and data were gathered
online. Second, because the participants were chosen purposively, we were unable to
apply randomization sampling procedures to increase the representativeness of our
results. Third, there are 143 samples, which is a significantly smaller number than the
population. Due to the pandemic situation, we were unable to contact out further. Fourth,
there was no distinction between teachers in elementary and high schools. The disparities
between primary, higher secondary and university professors can be studied in the future.
This study looked at the role emotional intelligence and resilience play in helping
teachers manage and lessen the impact of burnout in their careers. The future of a pupil is
something that a teacher must create and mold. Additionally, he or she must carry out his
or her duties in accordance with the standards and expectations of the employer, while
also juggling the demands of his or her personal and professional lives. The emotional
wellbeing of teachers needs to be more closely watched and guided in this rapidly
changing and very demanding time. It is strongly advised that public and private
authorities diagnose and treat teacher concerns. There should be more counseling and
mentorship sessions planned for the teachers. Obviously, teachers can efficiently turn
their students into human capital, which is the most valuable asset for a society, provided
they are free from burnout and other psychological pressure.
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